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Session One - CHECK & CONNECT

WHAT IS CHECK & CONNECT?
Check & Connect is a comprehensive intervention designed to enhance student engagement at school and with learning for marginalized, disengaged students in grades K-12, through relationship building, problem solving and persistence. A goal of Check & Connect is to foster school completion with academic and social competence. It is comprised of four components:
1. A mentor who works with students and families for a minimum of two years;
2. Regular checks, utilizing data schools already collect on students, school adjustment, behavior and  
    educational progress;
3. Timely interventions, driven by data, to reestablish and maintain the student’s connection to school and  
    learning and to enhance the student’s social and academic competencies; and
4. Engagement with families.Check & Connect
· Check refers to systematic monitoring of alterable student performance variables
· Connect refers to personalized, timely intervention focused on problem solving, skill building, and competence enhancement




Check & Connect Program Characteristics

Characteristic One: A targeted or intensive intervention
[image: ]Check & Connect, as portrayed in the commonly used pyramid of intervention (see Figure 1), is a targeted or intensive intervention intended to complement universal intervention initiatives of schools and districts. This means that it is a supplemental intervention; not all students need a Check & Connect mentor. It also means that Check & Connect mentors are vigilant about school policies and practices that reduce the engagement of students at school and with learning, and they communicate their observations and information with the appropriate school personnel. Mentors do not assume that they can alter universal school practices; however, they are willing to engage in problem solving with appropriate school personnel and teams to modify the environment to enhance students’ sense of belonging, connection at school, and engagement with learning. Hence, Check & Connect focuses on keeping students in school and engaged with learning, wherein effective instruction for students is a universal practice. 
An important premise of Check & Connect is the shift in focus from preventing negative outcomes (e.g., dropout) to promoting student competence, engagement, and school success (Christen & Anderson, 2002; Christenson, Sinclair, Lehr, & Godber, 2001). 



						





Characteristic Two: A structured mentoring intervention
Check & Connect is described as a structured mentoring intervention. This description underscores both the essential role of the mentor and the need for a structured set of procedures and elements focused on students’ educational performance and success with learning – a focus that distinguishes Check & Connect from many other mentoring programs. 

Characteristic Three: An empirically supported intervention
Check & Connect is empirically supported; rigorous, scientifically based research has shown that it significantly increases the likelihood that students will stay in school. It is the only dropout prevention intervention reviewed by the U.S. Department of Education’s What Works Clearinghouse to show “positive effects” for staying in school – that is strong evidence of a positive effect with no overriding contrary evidence (WWC, 2006).
You may read more about this research and others by purchasing the University of Minnesota’s Check & Connect manual.
Characteristic Four: Clearly delineated elements
As described in Table 2, Check & Connect has clearly delineated elements: relationships, problem solving and capacity building, and persistence. The focus on alterable variables, personalized intervention, commitment, and participation are essential elements for building relationships with students. If you would like to read more about the theoretical and empirical bases for the three core elements of Check & Connect you may do so by purchasing the University of Minnesota’s Check & Connect manual.

Table 2. Core elements of Check & Connect
	ELEMENTS
	DESCRIPTION

	Relationships
	are based in mutual trust and open communication and nurtured through a long-term commitment focused on promoting a student’s educational success. 

	Focus on alterable variables
	refers to systematic monitoring (i.e., “check”) of indicators of disengagement (attendance, grades, behavior) that are readily available to school personnel and can be altered through intervention.

	Personalized, data-based
     intervention      
	refers to “connect” supportive interventions that are personalized, not prescriptive; mentors use data as the basis of intervention design. It is expected that different students on a mentor’s caseload will receive different interventions.

	Long-term commitment
	means the interventions are implemented for a minimum of two years. Mentors make a two-year commitment, which may involve following highly mobile youth and families from school to school and program to program within the district.

	Participation in and   
affiliation with school
	means the mentor facilitates student access to and active participation in school-related activities and events.

	Problem Solving and Capacity Building
	means that a cognitive-behavioral approach is used to promote the acquisition of skills to resolve conflict constructively, encourage the search for solutions rather than a source of blame, foster productive coping skills, and diminish dependency on the mentor.

	Persistence-Plus
	refers to persistence, continuity, and consistency. The mentor is a persistent source of academic motivation, is familiar with the youth and family (continuity), and provides the message that “education is important for your future” (consistency).




Check & Connect Theoretical Perspectives 

During the initial development of Check & Connect in the early 1990s, researchers drew upon the four bodies of literature featured in Figure 2 to describe the theoretical underpinnings of Check & Connect resilience (e.g., Masten & Coatsworth, 1998, systems theory (e.g., Bronfenbrenner, 1979), cognitive-behavioral theory (e.g., August, Anderson, & Bloomquist, 1992), and intrinsic motivation (e.g., NRC, 2004).
Figure 2. Four Theories Used In the Design of Check & Connect
	Resilience
A caring adult supporting a student who faces adversity fosters resilience. The adult focuses on reducing risks and enhancing productive factors. In Check & Connect, the mentor is the caring adult who works with others to reduce the student’s risk factors, enhance his/her protective factors, and help him/her be more successful. 
	Systems Theory
Responsibility for solving dropout is distributed among the contexts in which the student learns and develops. There must be connections among schools, families, and the community for supporting disengaged youth and enhancing school completion. It is necessary to understand the student perspective in the context of family circumstances and school resources in order to provide differentiated support.

	Cognitive-behavioral Theory
Check & Connect uses cognitive-behavioral problem solving to enhance competence, design interventions, and foster student autonomy and personal responsibility. This is the mechanism for helping students cope with and meet the challenges of the school environment to change to foster student engagement.
	Intrinsic Motivation
Students find purpose and meaning in education when their psychological needs for autonomy, belonging, and competence are met. Drawing on intrinsic motivation, Check & Connect mentors foster students’ internalization of “I can” (self-efficacy; beliefs about competence and control); “I want to, I value” (valuing and goals); “I belong” (social connectedness) (NRC, 2004).



Additional theoretical perspectives that inform Check and Connect can be read about by purchasing the University of Minnesota’s Check & Connect manual.






Check & Connect Theory of Student Engagement

Engaging students is more than promoting academic engaged time or attendance; paying attention to students’ emotional and intellectual feelings about school is essential for improving their schooling experiences and school completion outcomes. 
This multidimensional engagement model has four subtypes:
1. Academic and behavioral engagement involve observable, less-inferential indicators and data that are readily available in schools.
· Academic engagement is manifested in such indicators as the amount of time spent doing schoolwork or related projects in school or at home, time on task, number of credits accrued, amount of homework completed with accuracy, and course grades, especially the number of failing grades.
· Behavioral engagement is reflected in such indicators as attendance, effort and active participation in class, involvement in extracurricular activities, and behavioral incidents such as office referrals, detentions, and suspensions.
2. Cognitive and affective engagement represent internal indicators that are less observable and require an understanding of the student perspective.
· Cognitive engagement is expressed in self-regulated learning strategies, goal setting, interest in learning, motivation-to-learn, and student perception of the relevance of school to personal aspirations, the value of learning, and control of and competence in schoolwork.
· Affective engagement refers to a sense of belonging, of quality support from parents, teachers, and peers. 

3. Indicators of engagement (e.g., attendance patterns, credits accrued, behavior, perceived competency) convey the extent of a student’s connection with school and learning. 
4. Facilitators of engagement are factors that influence the students’ connection with school, such as school discipline practices, parental supervision of homework completion, and peer attitudes toward academic accomplishment. Facilitators of engagements are protective factors and have implications for intervention design (e.g., multiple intervention targets, including student, home, or school focused). 
Establishing a person-environment fit is important to enhancing engagement for students who are disengaged or at risk of dropout. Here, “person” refers to the responsibility of the student to alter his/her attitude, feelings, or behavior, whereas “environment” refers to critical facilitators (see Table 3) to enhance student engagement. In Check & Connect, both the student and the environment are targets for change.Student engagement includes both socializing the learner and fostering an academic identity. It is represented by the student’s perceptions of competence and control (I can), personal values and goals (I want to), and social connectedness to peers and teachers (I belong). These aspects of engagement are embedded in the cognitive and affective subtypes of engagement.

To read more about the theory of student engagement purchase a Check & Connect manual from the University of Minnesota.




Table 3. Subtypes of Engagement
	SUBTYPE
	OBSERVABLE INDICATORS
	FACILITATED BY

	Academic
	Time on task, academic engaged time, accrual of credits
	Utilizing after-school programs (tutoring, homework help), increasing home support for learning, implementing self-monitoring interventions 

	Behavioral
	Attendance, fewer suspensions, classroom participation
	Devising a personalized approach to attendance and participation issues, implementing programs to address skills such as problem solving and anger management, developing behavior contracts to address individual needs

	SUBTYPE
	INTERNAL INDICATORS
	FACILITATED BY

	Cognitive
	Perceived relevance of schoolwork, self-regulation toward goals, meta-cognition
	Using problem-solving skills, setting realistic goals, creating an active interest in learning

	Affective
	Identification with school, belonging, perceived connection at school with teachers and peers
	Increasing support from parents and teachers, building personal relationships with marginalized students, assisting students with personal problems













Figure 3.  Check & Connect Logic Model
Outcomes
Proximal
Distal
· A relationship between the mentor and student
· Increased engagement in school and with learning
· Staying in school (decrease in tardies and absences, increase in attendance)
· Making progress in school (decrease in discipline referrals; increase in grades, credits earned, passing of required state tests)
· An increase in student –
· Awareness of the value of education
· Motivation
· School affiliation
· Commitment to school
· Perceived competence
· Self-regulation skills
· Problem-solving skills
· School comple-
· tion (defined as high school gradua-tion with academic and social compe-tence)
· Being prepared for post-second-ary educa-tion and/or career

Outputs
Core elements
Intervention
Target population
Relationships
· Focus on alterable indicators of disengage-ment
· Personalized, data-based intervention
· Long-term commitment
· Participation and affiliation with school

Problem solving and capacity building
Persistence-Plus
Check
· Mentors systematically monitor alterable predictors of school completion: attendance, academic, performance, and behavior
Connect
Mentors
· Build relationships with students and families
· Problem solve with students
· Use “check” data to provide personalized and timely interventions
· Students who are at risk of disengage-ment or dropout 
· Eligible students are those who meet specific criteria defined by the referring institution, typically related to indicators of disengage-ment such as attendance, behavior problems, and academic performance

Inputs
Human 
Resources
Coordinator
Mentors
Evidence theory
· Student engagement
· Systems theory for home-school-community collaboration
· Resilience
· Cognitive-behavioral
· Intrinsic motivation
· Social Capital
· Research results
· Significantly increases the likelihood that students will stay in school


Situation
In October 2008, approximately 3 million 16-24-year-olds were not enrolled in high school and had not earned a high school credential.  These status dropouts accounted for 8% of the 38 million 16-24-year-olds living in the U.S. (NCES, 2010).


















Contextual factors such as school, community, and family practices that can either inhibit or facilitate attainment of outcomes.




Figure 4.  Example of a Resource Mapping Form
	Resource Mapping

	
	What resources are available to support students in each area? (include the organization, contact name, and contact information)

	
	School
	Community

	Academic
	     
	     

	
	     
	     

	
	[bookmark: Text19]     
	[bookmark: Text21]     

	
	[bookmark: Text20]     
	[bookmark: Text22]     

	
	[bookmark: Text23]     
	[bookmark: Text24]     

	
	[bookmark: Text25]     
	[bookmark: Text26]     

	
	[bookmark: Text27]     
	[bookmark: Text28]     

	
	[bookmark: Text29]     
	[bookmark: Text30]     

	Behavioral
	     
	     

	
	     
	     

	
	[bookmark: Text39]     
	[bookmark: Text40]     

	
	[bookmark: Text41]     
	[bookmark: Text42]     

	
	[bookmark: Text43]     
	[bookmark: Text44]     

	
	[bookmark: Text45]     
	[bookmark: Text46]     

	
	[bookmark: Text47]     
	[bookmark: Text48]     

	
	[bookmark: Text49]     
	[bookmark: Text50]     

	Extra-curricular Activities
	     
	     

	
	     
	     

	
	[bookmark: Text51]     
	[bookmark: Text52]     

	
	[bookmark: Text53]     
	[bookmark: Text54]     

	
	[bookmark: Text55]     
	[bookmark: Text56]     

	
	[bookmark: Text57]     
	[bookmark: Text58]     

	
	[bookmark: Text59]     
	[bookmark: Text60]     

	
	[bookmark: Text61]     
	[bookmark: Text62]     

	Mental /Physical Health
	     
	     

	
	     
	     

	
	[bookmark: Text63]     
	[bookmark: Text64]     

	
	[bookmark: Text65]     
	[bookmark: Text66]     

	
	[bookmark: Text67]     
	[bookmark: Text68]     

	
	[bookmark: Text69]     
	[bookmark: Text70]     

	
	[bookmark: Text71]     
	[bookmark: Text72]     

	
	[bookmark: Text73]     
	[bookmark: Text74]     



Using the Name “Check & Connect” 
If your school is planning on drawing on only parts of the model presented the University of Minnesota requests that you refer to modified applications as something else (e.g., Homework Check In or Check Out). 

Check & Connect is a targeted or intensive intervention to enhance student engagement at school and with learning. It is characterized by a persistent support provided by a strong relationship based in problem solving to attain academic and social standards across school years and contexts.











Activity #1 – Check & Connect Readiness Self-Assessment

Check & Connect Readiness Self-Assessment
   Instructions:  As a team, review and record each of the C & C Readiness elements.  For all                      	elements that are rated as “in progress” or “not in place” build action planning steps.
	C & C Element

	In 
Place
	In Progress
	Not in Place

	School-wide MBI in place 
· 80/80 on SET, 80% BOQ, or BAT (in the last 12 months)
· ODR data indicates 80% of students are in 0-1 range
· MBI implemented for minimum of 2 years
· Data is used for decision-making
· Evidence of a system for tracking minor behavior violations
· Self-Assessment Survey (SAS) results indicate current status of 80% or more in place for School-Wide Systems, Non-classroom Setting Systems and Classroom Systems
	
	
	

	Classroom Effective Practices & Classroom Walk-Through or Peer Observation 
· MBI team and administrator trained
· Training disseminated to faculty/staff 
· Classroom Planning & Self-Assessment checklists used with fidelity
· Less than 50% of referrals come from classroom settings
	
	
	

	Administrative Commitment for C & C
· Attend trainings
· Attend meetings
	
	
	

	Administrative Support for C & C
· Establish Tier II practices & supports
· Provide release time for coordinator
· Direct resources (financial & personnel) needed for implementation
	
	
	

	Faculty and Staff Commitment for C & C
· Continue to implement Tier I school-wide and classroom practices and systems
· Establish a Tier II team – specialized behavior support team
· Agreed to participate in C & C implementation
	
	
	



Activity #2 – Tiers II and III Reverse Triangle

Fill in your schools Tier II/III assessments and interventions on the triangle below. This exercise will provide your team with a visual image of your current status of support within Tiers II and III.
             [image: ]



Notes:_________________________________________________________________________________________________________________________________
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