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Presenter
Presentation Notes
The NCSC Professional Development Framework
This framework is the guiding structure for NCSC and the PD resources that are being created to support implementation of the new alternate assessment and alternate standards.

In the NCSC framework, the three components of curriculum, instruction and assessment inform each other and are directed toward the goal of college, career, and community readiness. In order for students to benefit from challenging curriculum and high quality instruction, they must communicate what they know and can do. That is why communication is the foundation of the framework.

In the next slides I will give a brief overview of the NCSC assessment system and professional development resources that will be available to districts to aid in implementing the new alternate assessment.
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Presentation Notes
COLLEGE AND CAREER READINESS FOR STUDENTS WITH SIGNIFICANT COGNITIVE DISABILITIES
All students should aim to leave high school ready for college and careers. The NCSC definition of college and career readiness includes community readiness. Increasing numbers of students with significant cognitive disabilities are going to college programs, taking both credit and non-credit courses. See http://www.thinkcollege.net. VIDEO (VIEW AND ACTIVITY) Also, many of these students are getting long-term paid employment and living fulfilled lives in their communities. Every student should have the opportunity to work towards these goals.  

The knowledge and skills associated with college and career readiness are closely related to the knowledge and skills that students with significant cognitive disabilities need to be successful in their community. Almost all “functional skills” can be addressed while teaching academics. The most important “functional” skills in the 21st century are:
communication skills; 
math and English Language Arts (ELA),which includes reading and writing; 
independent and team work skills; 
age appropriate social skills; and
skills for identifying and requesting supports.
 
Students with significant cognitive disabilities are likely to continue to need supports to live and work as independently as possible throughout their adult lives after high school. However, the level of those supports is expected to be lower for students who are prepared for college, career and community.  Every step closer to independence enriches the quality of life for these students.




To ensure that students with significant cognitive

disabllities achieve increasingly higher academic
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secondary options
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The Goal: To ensure that students with significant cognitive disabilities achieve increasingly higher academic outcomes and leave high school ready for post-secondary options.


Sound familiar?  This is based on the goal of the common core.


The Least Dangerous
Assumption

o Some people believe that students with
significant cognitive disabilities cannot I
successfully learn academic content.

Studies show that this is a misperception.
The education system should start with the
assumption that every child can learn. This
Is called “the least dangerous
assumption” because exposing students
to learning is not harmful, but keeping
them from it is.




Making Connections between
academic skills and life skills.

o Math is important for telling time; scheduling; I

managing money; taking medlcatlon
planning and making meals; arranging
transportation; shopping; attendlng college
and being employed.

o ELA is important for comparing information;
making choices; self-advocacy,; voting;
traveling in the community; understanding
books, movies, TV shows and songs;
communicating with friends, family, support
staff, medical personnel and co-workers;
attending college and being employed.
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Presenter
Presentation Notes
Communication and the NCSC Instructional Resources and Assessment Framework
In the NCSC framework, the three components of curriculum, instruction and assessment inform each other and are directed toward the goal of college, career, and community readiness. In order for students to benefit from challenging curriculum and high quality instruction, they must communicate what they know and can do. Therefore, communicative competence is the base for the NCSC framework. Consistent communication intervention is needed to ensure that students can access the academic content. There is no more functional life skill than communication.

NCSC is committed to helping educators ensure that students have an effective way to communicate their knowledge and skills. Educators and/or other service providers must identify the best communication methods for each student. Generally, more than one method must be used for effective communication. NCSC will provide online professional development modules for educators and for parents on how to develop communicative competence for students with significant cognitive disabilities.



All individuals

communicate

regardless of
age or disability.

NeRaglel(s
fundamental
outcome of
education: the
right to
communicate.

All output can
be
communicative

NCSC Communication

SWSCD benefit Communication is possible
from interactions Beliefs regard_less of
with typical functional

“level.”
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NCSC Communication Beliefs- 
• All individuals communicate regardless of age OR disability.
• All output (gestures, cries, noises) can be communicative.
• Communication at some level is possible and identifiable for all students regardless of functional “level.”
• Every step toward improved communication, attention and interaction leads to enriched quality of life and independence
• Students with significant cognitive disabilities can improve their skills with appropriate communication interventions and instruction linked to grade-level standards.
• Communication programming goals should improve students’ opportunities for increased integration and interactions with peers and the community in general.
• Students with the most significant disabilities benefit from interactions with typical peers. 
• Typical peers benefit from interactions with students with the most significant disabilities!
• No more fundamental outcome of education exists than the right and the ability to communicate.
Show video from orientation pt. 3 of student using com device to answer questions with and with/out.
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Presentation Notes
NCSC has developed Core Content Connectors (CCCs), linked to the CCSS. The CCCs will provide the strong core content these students need to move through the grades toward graduation. The CCCs are less complex than the CCSS, focusing on prioritized content or the “big ideas” in each subject and grade. 
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The NCSC is developing a collection of resources to assist teachers in both understanding the academic content and planning instruction for students who will take the AA-AAS. 	


Understanding

the Content

Content Modules

=Lesson plan samples
= Participant assessments

= Designing adapted and modified
instruction

Instructional Families

= Group related CCCs into families

=View academic expectations
across grade levels

= how to promote instruction
based on the CCSS
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Understanding the Content. The Content Modules are an online multimedia resource. The modules provide teachers with a deeper understanding of difficult or complex concepts. This is important for effective planning, teaching, and learning. Sample general education lesson plans and participant assessments are included. Additionally, the modules provide adaptations and modifications to consider when designing materials and instruction for students with significant cognitive disabilities. Graduated Understandings- Instructional Families group related CCCs into families (e.g., Counting and Representing Numbers). The Instructional Families allow teachers to view the academic expectations (concepts and skills) within and across grades. They also show how these expectations develop over time to promote instruction based on the CCSS. 



E __INSTRUCTION
Element Cards

e|nstructional strategies and
supports to teach the
prioritized CCSS

=Essential Understandings

Curriculum Resource
Guides

Te a.C h I n g =Resources for understanding
/ the standards and how to
th e teach them

Units and lessons

Content

=targeting CCCsin gen ed
setting
=Planning for entire class

=Scripted units for use in the
resource room

eData sheets for progress
monitoring of mastery

= Skills tests

e|nstructional resource guides
accompany these units
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Teaching the Content. The Graduated Understandings- Element Cards provide another key resource to support instruction on the CCSS. Instructional Element cards are written for select CCCs at each grade level. Each Element Card provides a wide range of suggested instructional strategies and supports (e.g., use of a calculator or a raised grid). The Element Cards promote instruction on the CCCs and the broader CCSS for students with a variety of learning needs. The Element Cards also include Essential Understandings. The Essential Understandings define the basic knowledge and skills required to successfully work on the grade-specific academics addressed by the CCCs. 
	
The Curriculum Resource Guides are a set of resources for understanding the CCCs for grades 3 through high school and how to teach them. These guides offer examples of how the content is taught in general education classrooms. They also provide ideas for teaching across content areas, assessment examples, ideas for real life use and ways to promote college and career readiness. In addition, the guides offer examples of modifications and adaptations for students with specific learning needs (sensory differences, motor differences, limited evidence of experience/skill or motivation/attention and lack of or extremely limited use of speech). 
 
Teachers are expected to design instructional plans at various levels. The first level of planning should be to promote universal design for learning (UDL) for all students. The UDL Units and Lesson Plans provide models of universally designed planning for an entire class of students. In addition, the UDL Units and Lesson Plans show how to target the CCCs within general education lessons. They also include class-based performance assessments. Examples are provided for planning multiple ways of engaging students, presenting information, and allowing students to show what they know. In addition, many examples are offered for meeting the unique needs of students with significant cognitive disabilities. Specific suggestions are included for students who are emerging readers and emerging communicators.  
 
Even the best plans for a class may not be sufficient for some students to master certain English Language Arts and mathematical concepts and skills. The LASSIs (Language Activities with Scripted Systematic Instruction) and MASSIs (Math Activities with Scripted Systematic Instruction) offer intensive instruction. They use evidence-based practices shown to be effective in teaching students with significant cognitive disabilities. LASSIs and MASSIs target CCCs that are a priority for the assessment. They offer a guide for instruction with increasing levels of difficulty, beginning with students who have little to no understanding of the content. The instruction is based on a script, making them easy for teachers to use. Included are data sheets that can be used for monitoring progress towards mastery. Skill tests to give students practice responding in a testing situation are also provided. Teachers have access to an Instructional Resource Guide to help them use the LASSIs and MASSIs. The guide provides and explains examples on how to use the evidence-based prompting and instructional strategies. This guide can also be valuable for working with students on lessons other than the LASSIs and MASSIs.
 
Universal Design for Learning is an educational framework with principles and guidelines that make instruction accessible to the widest range of learners. The principles require that students be provided with multiple ways to get information, multiple ways to demonstrate their knowledge and skills, and multiple ways to be engaged in learning. For more information see www.udlcenter.org 
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Presentation Notes
The new assessment is for ELA and Math in grades 3-8 and 11.  We will continue to use the CRT-ALT Science.

The alternate assessment will have about 30 items for math and 30 items for ELA.  The test is expected to take about 1.5-2 hours.  The test can be completed over multiple sessions in smaller time slots to meet the needs of the student.  The assessment is adaptive and can be delivered in a variety of methods including online and paper formats


Assessment Design

o Where we are now.

o Item reviews both content and bias and
sensitivity are completed.

o Field test sample plan will be completed in
October

o Pilot test (item, one domain) February-April
o Pilot test (forms ) Fall 2014
o Operational Spring 2015
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Where you can find the NCSC
Resources:

The Alternate Assessment Hub

Welcome (NCSC overview)
Media
NCSC public site
CoP Webinars
NCSC wiki (instructional
resources for teachers)
Bright Ideas Newsletter
Blog
People (CoP contacts)
Events

http://opi.mt.gov/Curriculum/montCAS/MCCS/index.php?gp
m=1 6#p/TPMc6 4
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Need one spot to find all the OPI resources and links to NCSC resources?  We’ve got that!  Visit our assessment hub on the opi website, where you will find general information, media, a blog, Community of Practice members in your area, and events.

Use link to tour the assessment hub.

Media:
Visit the links on the Media site

http://opi.mt.gov/Curriculum/montCAS/MCCS/index.php?gpm=1_6
http://opi.mt.gov/Curriculum/montCAS/MCCS/index.php?gpm=1_6

NCSC Next Steps

o Standards Based IEPs-Align IEPs starting this fall
o Communicate with stakeholders in your districts/coops

o Alternate Assessment Monthly Webinars: Last Monday of
each Month. l

o Monthly in-depth topic and updates on implementation
and assessment development activities. See Events tab
on Alternate Assessment Hub

o Getinvolved:

o SIS and Writing Studies

o Instructional Resources Tryout Opportunities! $$
o Pilot Testing-February-April 2014
o Pilot Testing Phase 2- Fall 2014

|
il



http://opi.mt.gov/Curriculum/montCAS/MCCS/index.php?gpm=1_6

Questions and Contact Information

Yvonne Field | Assessment Specialist |

Montana Office of Public Instruction
| 406-444-0748 | yfield@mt.gov

Judy Snow | State Assessment Director
| Montana Office of Public Instruction |
406-444-3656 | [snow@mt.gov

Ashley Makowski | Administrative
Assistant | Montana Office of Public
Instruction | 406-444-3511
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